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Abstract 

Background: Social skills allow people to convey their wishes and emotions more effectively, 
improving their emotional intelligence and providing them with a greater sense of happiness and self-
esteem. Aim of the study: This study aimed to investigate the effect of social skills' training program on 
emotional intelligence, happiness, and self-esteem among adolescent girls. Subjects and Methods; 
Research design: A quasi-experimental design was adopted to carry out this study. Setting: This study 
was conducted at El-Shaheed El-Sayed Fathy Gamaan governmental secondary school for girls in Abu 
Kabeir City, Al-Sharkia Governorate. Subjects: A purposeful sample of 73 adolescents in the pre-test as 
well as the same sample in the post-test was recruited. Tools of data collection: Five tools were used in 
this study: A socio-demographic data sheet, Matson Social Skills Questionnaire, Emotional Intelligence 
Scale, Oxford Happiness Questionnaire, and Rosenberg Self-Esteem Scale. Results: The majority of 
surveyed adolescents had low levels of social skills, emotional intelligence, and happiness at Pre-
intervention. As well; more than two-thirds of them had low self-esteem levels. After the training program, 
there were highly statistically significant improvements in the mean score of social skills, emotional 
intelligence, happiness, and self-esteem. There was only a highly statistically significant positive 
correlation between the participant adolescent girls social skills score and happiness score before 
intervention. Moreover, social skills were highly positively statistically correlated with emotional 
intelligence, happiness, and self-esteem after the intervention. Conclusion: The social skills' training 
program for teenagers was successful in improving emotional intelligence, happiness, and self-esteem 
levels among them. Recommendations: There is a great need for ongoing monitoring of the adolescents 
who have participated in the social skills' training program to assist and enhance happiness, self-esteem, 
and emotional intelligence. 
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Introduction: 
Adolescence is a time when 

personalities are formed and when people 
transition from childhood to adulthood; it is 
marked by biological, cognitive, and social 
changes as well as numerous issues with 
decision-making (1). More precisely, the 
change to secondary education grades a 
period of important change for teenagers. 
They must adjust to new physical, 
emotional, and reasoning changes in 
addition to entering a new scholastic 
setting. Given that self-esteem is 
developing, it is a particularly "high-risk" 
period (2).        

To educate people on social skills, a 
set of psychotherapy techniques known as 
social skills training has been developed. It 
is based on the social learning hypothesis. 
It teaches people how to better express 
their feelings, opinions, and wants to 
others. Programs that teach social skills 

 

 

promote connection with others and are 
designed to help participants become more 
assertive and communicate more effectively 
(3). 

Emotional intelligence (EI) is known as 
the ability to reason about emotions and 
allow emotions to improve thinking. A person 
with high emotional intelligence has better 
interpersonal relationships, can deal with 
emotional issues more quickly and 
effectively than most people, is strong in 
verbal, societal, and other intellects, is less 
likely to engage in problematic behaviors, 
and stays away from destructive behaviors 
like smoking, drug use, and violence. 
Communication requires being able to read 
nonverbal cues that reveal people's 
emotions (4). 

Humans also benefit from emotional 
intelligence in terms of their physical and 
mental health, interpersonal relationships, 
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ability to resolve conflicts, success, and 
leadership qualities. People with higher EI 
are more conscious of their emotional 
states and stress responses. A healthier, 
more positive view of life is another benefit 
of higher EI. Better EI has a significant 
impact on social relationships because it 
allows a person to better understand and 
control their emotions. This enables him or 
her to interact with others more positively 
and comprehend their wants, feelings, and 
reactions (5). 

Happiness is described as a good 
feeling within that comes from how one feel 
and thinks about his/her life. As noted in 
this description, happiness is an all-
encompassing concept supported by the 
two elements of emotion and intellect. 
While the intellect element is concerned 
with psychological well-being, the 
emotional element is focused on pleasure 
(an equilibrium of pleasant and unpleasant 
sentiments). The experience of happiness 
may be used as a basis for treating mental 
illnesses, encouraging optimism, building 
psychological resilience, and boosting 
defensive ability against stress, according 
to several researches (6). 

In addition to the way we are and 
behave, as well as the physical and 
psychological characteristics of our bodies, 
self-esteem is the total of attitudes that are 
based on perceptions, opinions, appraisals, 
sentiments, and behavioral tendencies 
directed at us (7). In contrast, self-esteem 
relates to a person's total assessment of 
values and includes statements like "I am 
competent" as well as feeling like 
achievement, gloom, pride, or 
embarrassment (8,9). Additionally, it refers to 
a consistent sense of one's value or 
deservingness as well as one's attitude 
towards or view of oneself, which may be 
positive (favorable or high), neutral, or 
negative (unfavorable or low) (7). 

School psychiatric nurses have 
ventured out into the community to improve 
the academic performance, social skills, 
and overall well-being of children and 
teenagers by encouraging education and 
community wellness (10). 

Significance of the Study:  
The transition from elementary to 

secondary learning is one of the greatest 

traumatic events in teenagers’ lifetime as a 
result of facing some thought-provoking 
chores that can be damaging to well self-
esteem improvement especially further 
among women than men. As a result, 
individuals experience feelings of tension 
and anxiety as regards their social relations 
(11). However, social skills play a significant 
role in preventing emotional and behavioral 
difficulties during teens. Social skills benefit 
in expressing emotion or sentiments, 
understanding others' emotions, and solve 
effectively relationship difficulties by taking 
others’ viewpoints (12). Therefore, this study 
will investigate the effect of social skills 
training program on emotional intelligence, 
happiness, and self-esteem among 
adolescent girls. 

Aim of the study: 
The aim of this study was to investigate 

the effect of social skills training program on 
emotional intelligence, happiness, and self-
esteem among adolescent girls. 

Objectives: 
 Assess social skills, emotional 

intelligence, happiness and self-esteem 
among adolescent girls. 

 Design, and implement the social skills' 
training program. 

 Evaluate the effect of social skills' 
training program on emotional 
intelligence, happiness, and self-
esteem among adolescent girls. 

Research hypotheses: 
Social skills, emotional intelligence, 

happiness, and self-esteem levels among 
adolescent girls will improve after the training 
program than before. 

Subjects and Methods:  
Research design:  

A quasi-experimental design with pre/ 
post-tests was applied. Because it relies on 
a non-random technique to assign subjects 
to groups, a quasi-experimental design is 
useful when real experiments cannot be 
conducted for ethical or practical reasons (13). 

Study Setting:  
This study was conducted at El-Shaheed 

El-Sayed Fathy Gamaan governmental 
secondary school for girls in Abu Kabeir City, 
Al-Sharkia Governorate, Egypt, during the 
school year 2022-2023. It is composed of 
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two buildings the first building consists of 
three floors with fourteen classrooms and 
the second building consists of five floors 
with thirty classrooms which are well 
ventilated with suitable space and furniture 
for students; and included two courtyards 
and a large garden. 

Study Subjects: 
A purposive sample of 73 adolescents 

in the pre-test as well as the same sample 
in the post-test was selected from the 
previously mentioned setting. The study 
sample size was calculated based on the 
followings: Milani (12) assumes; Mean ±SD 
of happiness score among studied 
adolescents at before intervention stage of 
the study was 47±9.6 and Mean±SD of 
happiness score at after intervention stage 
of the study was 52 ± 6.92, the confidence 
level is 95% on two sides with the power of 
study at 95%. The sample size calculated 
using Open Epi. with the following 
Inclusion criteria: Ages from 16 to 18 
years, students from the 1st, 2nd, and 3rd 
secondary school grades, and covenant of 
the female learners to contribute in the 
study. 

Exclusion criteria: Students with any 
physical or mental disability.  

Tool for data collection:  
Five tools were used to collect the 

study data:  

Tool I: Demographic data sheet: 
Researchers designed this tool to assess 
the parents' and students' socioeconomic 
backgrounds. The scale had numerous 
items such as age, residence, academic 
year, parents’ educational level and 
occupation, with which they live, social 
status, and income.  

Tool II: The Matson Social Skills: 
This questionnaire was adopted from Abd 
Elhamid (14). It was used to assess 
students' social skills. It is composed of 45 
items divided into five subscales: peer 
relations (13 items), self-management (6 
items), academic skills (8 items), 
compliance (8 items), and assertion (10 
items). 

Scoring system:  
The score ranged from 3 to 1 are 

scored as: 3= always, 2= sometimes, and 
1= not occurring. 

The sum of these five subscales' scores 
results in a final score that ranges from 45 to 
135, with scores of 60% or more indicating 
high social skills. 

Tool III: Emotional Intelligence Scale: 
This scale was produced by Schutte et al. 
(15) to measure the students' emotional 
intelligence. It is composed of 33 items, each 
of which is answered on a 5-point Likert 
scale ranging from strongly disagree to 
strongly agree. 

Scoring system:  
Students should add a number at the 

beginning of all 33 items before reversing the 
numbers they wrote in response to items 5, 
28, and 33 (1=5, 2=4, 3=3, 4=2, 5=1) to 
score their scale. Higher ratings are thought 
to indicate greater emotional intelligence. 

Tool IV: The Oxford Happiness 
Questionnaire (OHQ): The questionnaire 
was developed by Hills and Argyle (16) at 
Oxford University. It contains 29 items.  

Scoring system:          
Each item was scored on a six-point 

Likert scale, with 1 indicating "strongly 
disagree" and 6 indicating "strongly agree". 
Out of 29, 12 items (1, 5, 6, 10, 13, 14, 19, 
23, 24, 27, 28, and 29) were reversed 
scored. The score ranged from 1 to 6 after 
summation of the total score of all items and 
divide by 29, the total scale score 
categorized as a score that less than 3.5 
indicated unhappy, while a score of 3.5 or 
more indicated happy. 

Tool V: Rosenberg Self-Esteem Scale 
(RSES): It is a self-report test of their self-
worth. It was adapted from Rosenberg (17) 
and used to evaluate teenagers' overall 
feelings of self-worth and self-acceptance by 
evaluating positive as well as negative 
emotions about the self. This scale includes 
10 items and is composed of five positively 
and five negatively worded items, reflecting a 
two-dimensional construct. Each question 
has a 4-point Likert scale response option, 
ranging from strongly agree to strongly 
disagree. 

Scoring system: 
The five items for positive self-esteem 

were items no. 1, 2, 4, 6, and 7, and they 
were scored as follows: "3=strongly agree'', 
"2=agree'', "1=disagree'', and "0=strongly 
disagree''. 
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The remaining five items, which are no. 
3, 5, 8, 9 and 10, are more indicative of low 
self-esteem and are scored in reverse 
order (0 = strongly agree, 1 = agree, 2 = 
disagree, and 3 = strongly disagree). The 
scale flows from 0 to 30. Scores below 15 
indicate low self-esteem, while those 
between 15 and 25 are considered normal. 

Content Validity and Reliability:  
To assess whether the tools addressed 

the study goal or not, content validity was 
used to modify the training program and 
the tools. Three experts in psychiatric 
nursing and statistics proved the content 
validity of the tools used in this study. The 
results showed that the social skills scale, 
emotional intelligence scale, happiness 
scale, and self-esteem scale each had a 
Cronbach's alpha reliability coefficient of 
"0.92, 0.83, 0.72, and 0.81" respectively. 

Field work: 
The study lasted four months started 

from the beginning of February 2023 to the 
end of May 2023. 

Data collection divided into four phases 
as the following:  

1. Assessment phase:       
After the tools were completed and the 

necessary official permissions had been 
obtained, the researchers began to seek 
out contributors who met the required 
qualifications. Before asking students to 
participate, they gave a brief explanation of 
the study's objectives and introduced 
themselves. They met with each student 
separately, and got their verbal consent to 
contribute. The student was allowed to 
read and clarify the tool items before being 
given the form to complete. Answering all 
of the inquiries and scales took between 30 
and 35 minutes.  

2. Planning phase: 
The researchers developed the 

program sessions in the light of the 
findings from the assessment phase and 
reviewing of relevant literature. A booklet's 
objectives and content were tailored to the 
needs of the students. There were two 
main sections to this booklet. 

Based on the assessment phase 
results and reviewing of pertinent literature, 
the researchers developed the program 
sessions. The objectives and content were 

 adjusted to meet the needs of the students, 
which were laid out in a booklet. There were 
two main components to this. 

First, the theoretical section covered the 
fundamentals of social skills, such as their 
definition, components, and significance. It 
also covered assertive behaviors definition, 
components, and types of communication. 
As well, it includes the characteristics and 
components of emotional intelligence, the 
methods for developing emotional 
intelligence, the definition of happiness, and 
the definition and significance of self-esteem. 

Second, a  training section included  
advices on teamwork-building exercises, 
exercises to improve nonverbal 
communication (body language), techniques 
for boosting self-confidence, exercises to 
improve emotional intelligence, seven ways 
to happiness, using ones imagination to 
boost  self-esteem, and five ways to do so.  

3. Implementation phase:  
Small group sessions were used to carry 

out the program. There were ten sessions, 
each with a title and goal. The length of each 
session varied depending on how well 
students retained the material and varied by 
their response, accessibility to time, and the 
subject matter of each session. From 30-35 
minutes were spent on the theoretical part, 
and 35-40 minutes on the practical part. The 
lecture, role play, brain storming, and 
discussion method was used to impart 
knowledge and offer support. Additionally, 
self-designed pamphlets and leaflets were 
distributed after the session for further 
knowledge and understanding of the value of 
social skills. 

4.   Evaluation phase:  
Immediately following the intervention, 

the evaluation (Post-test) was conducted to 
compare the development of social skills, 
emotional intelligence, happiness, and self-
esteem using the same tools as the pre-test. 

Pilot study: 
A pilot study was carried out with the 

help of eight students (10% of the sample), 
who were chosen at random to confirm the 
clarity and understanding of the items as 
presented, as well as to estimate the time 
required to complete the tools. Because no 
changes were required, data from the piloted 
students were encompassed in the study. 
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Administration and Ethical 
consideration: 

Formal approval from the Research 
Ethics Committee of the Faculty of 
Nursing, Zagazig University with the code 
ID/Zu.Nur.REC#:0006 and the Director of 
the Education Department, Abu Kabir were 
obtained before conducting the study. 
Meetings and discussions were held 
between the researchers and the head 
teacher personnel to inform them of the 
research's goals and objectives, as well as 
to improve cooperation during the study's 
implementation phase. Students' oral 
agreements were also obtained before 
beginning data collection. The 
administrative personnel reactions were 
very favorable toward the study. 

Statistical Analysis:  
The Statistical Package for Social 

Sciences (SPSS), version 20.0 for 
Windows (SPSS Inc., Chicago, IL, USA 
2011) was used to collect, tabulate, and 
statistically analyse all data. Quantitative 
data were expressed using the mean and 
standard deviation, while qualitative data 
were expressed using absolute 
frequencies (number) and relative 
frequencies (percentage). The McNemar 
test was used to compare two dependent 
groups of categorical data. When 
appropriate, the percentage of categorical 
variables was compared using the Chi-
square test or Fisher's exact test. The 
Spearman correlation coefficient was 
calculated to assess the relationship 
between study variables, with (+) indicating 
direct correlation and (-) indicating inverse 
correlation, and values near 1 indicating 
strong correlation and values near 0 
indicating weak correlation. The internal 
consistency of the scales was evaluated 
using the Cronbach alpha coefficient. P-
value < 0.05 was considered statistically 
significant, p-value < 0.001 was considered 
highly statistically significant, and p-value 
0.05 > was considered statistically 
insignificant. 

Results: 
Table (1): Shows that more than half of 

the participant students' age was from 17 to 
18 years with a Mean ± SD of 16.81±0.84, 
49.3% were from the first scholar year, and 
52.1% of students reside rural areas, 80.8% 
of students were living with mother 

and father. Concerning parents' socio-
demographic characteristics, the same table 
also reveals that less than half of fathers had 
high education (46.6%), while less than half 
of the mothers had secondary education 
(45.2%). Concerning parents' jobs, more 
than three-quarters of fathers (78.1%) were 
employed, while slightly more than three 
fifths of mothers (61.6%) were unemployed, 
and the majority of parents were married 
(80.8%). More than half of them did not have 
sufficient income (53.4%). 

Table (2): Denotes that, prior to 
intervention, 86.3% and 13.7% of the 
participants had low and strong social skills, 
respectively. Immediately after the 
intervention, 89.0% of the students achieved 
to a high level of social skills compared to 
11% of students who still had a low level of 
social skills. The same table also shows that 
there was a highly significant  improvement 
in the after-intervention mean score of social 
skills (117.94±10.79) when compared to the 
before-intervention mean score of 
68.54±11.56 at  P <0.001. Furthermore, this 
table reveals, the before-intervention levels 
of low and high emotional intelligence were 
got with 93.2% and 6.8%, of them 
respectively. While immediately the after-
intervention; 91.8% of the participants 
occupied a high level of emotional 
intelligence, while 8.2% of them still had low 
emotional intelligence. Also, there was a 
highly significantly improvement in the after-
intervention mean score of emotional 
intelligence (121.08±19.53) when compared 
to the before-intervention mean score of 
58.02±11.72 at P < 0.001. 

Table (3): Demonstrates that  the prior 
the intervention, 97.3% and 2.7% of the 
studied students were unhappy and happy, 
respectively; while immediately after the 
intervention, 74.0% of the students were 
happy while 26.0% of them still had un-
happy. The same table also clarifies that 
there was a highly significant improvement in 
the after-intervention mean score of 
happiness (126.05±25.01) when compared 
to the before-intervention mean score of 
59.30±14.08 at  P<0.001. However, the 
before-intervention, 41.1% and 58.9% of 
studied students had low and normal self-
esteem, respectively.  
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While, immediately the post- intervention; 
79.5% of the students had a normal self-
esteem level while 20.5% of them still had 
low self-esteem. Meanwhile, a highly 
significant improvement in the after-
intervention mean score of self-esteem was 
33.71±3.74 when compared to the before-
intervention mean score of 20.57±4.01 at P 
< 0.001. 

Table (4): Clarifies that there were no 
statistically significant relation between 
students' high social skills score and their 
demographic characteristics before 
intervention. The same table also reveals 
that students' high social skills score was 
statistically significantly related to age 
(p=0.022), academic year (p=0.010), 
mother job (p=0.020), and income 
(p=0.035) in the post-intervention.  

Table (5): Presents that there was only 
a highly statistically significant relation 
between students' high emotional 
intelligence score and their income before 
intervention (p=0.001). The same table also 
reveals that students' high emotional 
intelligence score was statistically 
significantly related to residence (p=0.026), 
academic year (p=0.047), father education 
(p=0.024), and income (p=0.049) in the 
post-intervention. 

Table (6): Detects that there were 

highly statistically significant relations 
between students' happiness scores and 
their parents’ social status and with who 
they were living with before and after 
intervention (p=0.001). The same table also 
shows that students' happiness score was 
only highly significant related to residence 
(p=0.001) in the post-intervention. 

Table (7): Demonstrates that there 
were highly statistically significant relations 
between students' normal self-esteem 
score and their age and academic degree 
at pre-intervention as well as post-
intervention (p= 0.001). As well, the same 
table presents that students' normal self-
esteem score was statistically significantly 
related to with who they were living in pre-
intervention (p=0.020) and post-
intervention (p=0.001). In addition, it was 
statistically significantly related to their 
mother's job post-intervention (p=0.036).  

Table (8): Presents that, only a highly 
statistically significant positive correlation 
was detected between participant students’ 
happiness score and social skills score 
before intervention (r=0.421 at P<0.001). 
The same table also reveals that social skills 
were statistically significantly positively 
correlated with emotional intelligence score 
(r=0.853at P<0.001) and happiness score 
(r=0.591at P<0.001), and self-esteem score 
(r=0.690 at P<0.001) after the intervention.  

Discussion: 
Regarding social skills score, the current 

study observed that the post-intervention 
mean score of social skills improved 
significantly when compared to before 
intervention, as the majority of adolescent 
girls had high social skills in post-intervention 
compared with more than tenth only of them 
who had high social skills before the 
intervention. This could be a result of the 
program encouraging students to engage in 
social activities, enhancing their social skills, 
and completing tasks that will enable them to 
be imaginative and successful in their social 
lives. 

These study findings matched with those 
of a previous similar study carried out by 
Karimzadeh et al. (18), who demonstrated 
that the experimental group of teachers' 
social skill levels significantly increased as a 
result of the social skill training. On the same 
line, an Indian study done by Alexander and 
Mohapatra (19) reported that the participants' 
social skills significantly improved as a result 
of the program. As well, Pourpeyghambar 
(20), who conducted a similar study in Iran 
and discovered that the average score and 
level of social skills among high school 
female students improved after the test 
compared to before it. Conversely, Ensari (5) 
revealed that there was no improvement in 
social skills from the pre-test to the post-test 
(M = 3.56 and 3.54, respectively); t (78) = 
0.51; p = 0.61. This might result from the use 
of a different social skills scale. 

The current study result clarified that 
there was a significant enhancement in the 
after-intervention mean score of emotional 
intelligence when compared to that before 
the intervention, as most adolescent girls 
had high emotional intelligence post-program 
compared to a minority of those who had 
high emotional intelligence before the  
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program.   This could be explained by the 
fact that social skill training includes 
exercises that teach students how to 
identify the appropriate emotions to be 
used in various situations, how to cope with 
stress better, how to be admired by their 
peer and how to have fewer behavioral 
issues to promote healthy thinking and 
behavior. 

The present study result was in 
accordance with that of the study of 
Alexander and Mohapatra (19), which 
proved that the participants' emotional 
intelligence significantly differed following 
social skills training (p< 0.001). As well, the 
study of Vila et al. (21) indicated that after 
the program, secondary school students 
showed an improvement in their emotional 
intelligence. Conversely, Ensari (5) 
revealed that emotional intelligence did not 
significantly rise between the pre-test and 
the post-test (M = 3.46 and 3.50, 
respectively), t (82) = −0.97, p = 0.33. 

The current study finding demonstrated 
that there was an improvement in 
happiness scores post-program, as slightly 
less than three quarters of girls were happy 
after the implementation of the program 
compared to that of it before the program 
as it was three percent only. This could be 
because the communication skills in social 
training increase the level of extroversion 
over some time. Students who 
demonstrate social competence in a 
variety of settings exhibit more sociable 
and adaptable behaviors, are more well-
liked by their peers, and are more 
successful in developing satisfying 
interpersonal relationships. They 
consequently have a healthy sense of self-
esteem thanks to the support and criticism 
they get from others, which lead to a sense 
of happiness. 

These results are in line with those of 
Hojjat et al. (22), and Sabzi and Foulad (23), 
with an important variation in the students' 
happiness scores between the pre and 
post-test. Thus, social skill development 
programs can be said to result in higher 
levels of happiness. Additionally, these 
findings are concurring with those of a 
study conducted by Kheirkhah (24) which 
showed that teaching social skills to 
students increased their happiness.  

Also, the study performed by Milani (12) 
showed that social skills education makes 
the experimental group happier than the 
control group. 

Regarding the score of self-esteem 
among adolescent girls, the current research 
revealed that self-esteem had improved 
post-intervention, as the majority of students 
had normal self-esteem post intervention 
compared with less than three fifths of them 
having a normal self-esteem before 
intervention. This may be attributed to having 
social skills, particularly those in managing 
first impressions, assuming different social 
roles, and effectively communicating, which 
should result in a positive social self-image.  
Additionally, it could result in a type of 
"social" self-efficacy, which is the conviction 
that one can successfully navigate a variety 
of social situations.  

The results of this research are in line 
with those of Kheirkhah (24), which showed 
that the academic self-efficacy of female 
students increased as a result of social skills 
training. As well, the study done by Ali et al. 
(25) revealed that the social skills training 
program has the beneficial effect of raising 
self-esteem levels. On the same line, an 
Egyptian study carried out by Maher (26), who 
discovered a highly significant difference 
between teenagers' self-esteem prior to and 
after the intervention. In the same way, 
Motlagh et al. (27) found that the after-test 
averages of self-esteem had been higher 
than the pre-test averages. However, a study 
performed by Babakhani (28), contradicted 
this study, which revealed that there were no 
statistically significant differences in 
adolescent self-esteem before and after 
social skills training.   

Considering the relation between total 
high social skills score of adolescents and 
their socio demographic data the study 
findings revealed that the students' high 
social skills score was statistically 
significantly related to age, academic year, 
mother's job, and income in the post-
intervention. The explanation for this is 
provided by the higher a student's 
socioeconomic status, the easier it is for 
adolescents to establish interpersonal 
relationships. The initial and most significant 
variable influencing adolescents' 
socialization is their families.  
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Parents have close psychological 
contact with their adolescents and are the 
most frequent participants and managers in 
their adolescent's social life. This finding 
was matched with Gomes and Pereira (29), 
who proved that there was an association 
between social skills and child's age. Also, 
a Chinese study was done by Li et al. (30), 
highlighted that adolescents with a lower 
socioeconomic class had worse social 
relationships than those with a greater 
socioeconomic class. 

The current study findings presented 
that there were only highly statistically 
significant relations between students' high 
emotional intelligence score and their 
income before and after the intervention. 
These findings are similar to those of the 
study performed by Shukla and 
Srivastava (31), which found a positive 
relationship between household income 
and emotional intelligence. Emotional 
intelligence scores revealed a significant 
difference based on their family income 
level. However, the outcome of the present 
study contradicted those of Dalbudak and 
Çelik (32), who determined that the 
emotional intelligence scale revealed no 
significant difference related to income 
level (F=1.819, p>0.05). 

Statistically significant relations were 
found between students' high emotional 
intelligence score and residence, academic 
year, and father education in the post-
intervention. This could be because 
students in urban areas appear to receive 
optimistic social support, which is strongly 
related to emotional intelligence. 
Furthermore, the father's education was a 
predictor of the adolescents' emotional 
intelligence. 

 In this respect, the previous results of 
the current study are confirmed by Yılmaz 
et al. (33), who concluded that first-year 
university students scored higher on the 
emotional intelligence total scale than 
participants in their second, third, or fourth 
years of study. This is also similar to the 
finding of a study done by Kucukkaragoz 
(34), who proved that there are notable 
differences based on family income levels, 
mothers' occupations and education levels, 
fathers' occupations and education levels, 
and the family size. 

 However, these results were 
disapproved by Patel (35) who reported that 
teenagers' emotional intelligence differs 
significantly between urban and rural areas. 
Teenagers in rural areas are more 
emotionally intelligent than those in urban 
areas. 

The current study results revealed that 
there were highly statistically significant 
relations between students' happiness 
scores and their parents’ social status and 
with who they lived before and after the 
program. This may be due to that 
cohabitating married couples value their 
partners emotional intimacy and 
relationships. Additionally, they have more 
opportunities to express their feelings, which 
may make them happier and reflect well on 
their adolescents. Support from families 
boosts students sense of well-being and 
offers them additional emotional assistance 
and motivation, both of which are beneficial 
to students' happiness. These results were 
matched with the results of Azizi et al. (36), 
who found a statistically significant 
association between students' happiness 
and parents' marital status. Also, a Chinese 
study performed by Jiang et al. (37), showed 
that student happiness and the social status 
of parents are related. Further, the study of 
Sahraian and Vakili (38), found that the 
students who lived at home with their 
families were significantly happier than those 
who moved into residence. 

The present study results revealed that 
students' happiness score was only highly 
statistically significantly related to residence 
in the post-intervention. Having positive 
relationships with other people and the social 
participation that is present in rural areas are 
factors that increase happiness. Additionally, 
having a happy and healthy family fosters a 
peaceful, warm, cohesive environment at 
home that can foster and heighten 
happiness among the family members. A 
nearly similar finding was reported by Mei 
and Lin (39) who found that there was a 
strong positive relationship between Internet 
use and happiness among rural residents in 
western regions of China. Incongruent with 
this result, an Iranian study done by 
Mahmoudi et al. (40), who determined that 
there was not being statistically significant 
difference was found between happiness 
and residence status. 
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The current study findings 
demonstrated that there were highly 
statistically significant relations between 
students' normal self-esteem score and 
their age and academic degree in pre-
intervention as well as post-intervention. 
This may be related to that students' 
socialization circles grow larger as they get 
older, which helps students develop their 
self-confidence. These results were 
corresponded to those of Karki et al. (41), 
who demonstrated that there was a 
significant relationship between self-
esteem and the respondents' age. 
However, a Jordanian study carried out by 
Alkhasawneh (42) showed that there were 
no differences regarding the school grade. 
The similarity of the classes taken in this 
study may be the cause of this result. 

Statistically significant relations were 
found between students' normal self-
esteem score and with whom they lived 
with pre and post-intervention, in addition, it 
was a statistically significant relation to 
their mother's job post-intervention. This 
result might be attributed to that the best 
position for providing a trustworthy 
assessment of children's self-esteem is 
with parents, who are viewed as influential 
forces in the development of children's self-
esteem and socialization, which improve 
self-esteem. These results were approved 
by the results of Karki et al. (41) which 
revealed that there was a strong relation 
between self-esteem and the profession of 
respondents.  

The recent study's findings showed 
that highly positive statistically significant 
correlation exists between participant 
students’ happiness score and social skills 
score before and after the intervention. 
This relationship could be explained 
through the growth of positive interactions 
when social skills are strong. These in turn 
have a favorable impact on wellness. The 
positive relationship between social skills 
and happiness may also be explained by 
the fact that high social skills are linked to 
higher self-esteem and perceived peer 
support, two factors that are also linked to 
greater happiness.  

 

 

This result was consistent with that of 
Kheirkhah (24), who stated that there was a 
statistically significant relationship since 
social skills training was successful in raising 
the happiness of girls. However, these 
findings are matched with those of previous 
research carried out by Quoidbach et al. (43), 
who demonstrated that there were links 
between happiness and social skills attitude. 
As well, a recent study carried out by Gralla 
(44) showed that there was an apparent 
positive correlation between subjective 
happiness and social skills, after the 
program's application.  

 As well, the present study result 
demonstrated that there was a highly 
statistically significantly positive correlation 
between social skills and emotional 
intelligence score after the intervention. This 
may be due to that the most emotionally 
intelligent people are motivated to and 
sought out higher social engagement, both in 
broad social circles and intimate social 
relationships. Similar results were detected 
by Al-Tamimi and Al-Khawaldeh (45), who 
reported that there is a strong positive 
correlation between emotional intelligence 
and social skills. 

Finally, in the present study, a highly 
statistically significant positive correlation 
was reported between social skills and self-
esteem scores after the intervention. This 
relationship could be explained through the 
beliefs, attitudes, motivations, interests, and 
tasks of students are improved by educating 
them on social skills. Additionally, their 
understanding of emotions, interactions, and 
expectations from family and peers has 
changed. Additionally, socially competent 
individuals have trust in their social skills and 
are more likely to praise internal rather than 
external factors for achieving success in 
social settings. 

In the same line, El Halawany (46) 
indicated that self-esteem and social skills 
were positively correlated with one another. 
Similarly, Motlagh et al. (27) found that 
developing social skills improves self-
esteem. Also, the study carried out by 
Seema and Venkatesh (47) indicated that 
teenagers in the experimental group had 
significantly higher self-esteem than those in 
the control group, who did not receive social 
skills training as an intervention.  
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Moreover, Pourpeyghambar (20) found 
that, the development of social skills in 
students has been successful in raising 
their self-esteem. 

Conclusion: 
In light of the current study, it can be 

concluded that the emotional intelligence, 
happiness, and self-esteem of adolescents 
were all improved by the social skill training 
program. 

Recommendations: 
Based on findings, the study 

recommended: 

1. Offering girl students some social 
skills through curricula that are 
interested in the collective aspects, 
supporting cooperative academic 
projects, and organizing 
collaborative activities by the 
Students' Affairs Deanship at the 
schools. 

2. Creating some programs and exercises to 
help teenagers' emotional intelligence 
grow. 

3. Instructors, teachers, and principals of 
schools should implement social skill 
training programs in educational 
programs given the effect of social skills 
on students to enhance happiness, self-
esteem, and emotional intelligence. 

4. To enable the generalization of the 
findings, the study must be carried out on 
a larger sample, encompassing a larger 
geographic area, and with enough data to 
enable analyses regarding gender, age, 
parent's education, and birth order. 

5. For adolescent girls, comprehensive 
psychosocial intervention programs and 
rehabilitation programs are primarily 
recommended to boost self-esteem, 
emotional intelligence, and happiness.
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Table (1): Demographic Characteristics of Adolescent Students and their Parents (n = 73) 

 
Demographic characteristics No % 

Age (years) 
16-<17 
17-18 

Mean ± SD 

 
34 
39 

 
46.6 
53.4 

16.81±0.84 

Residence 
Urban  
Rural  

 
35 
38 

 
   47.9 
    52.1 

Academic degree 
First year 
Second year 
Third year 

 
36 
19 
18 

 
49.3 
26.0 
24.7 

Father education 
Primary education 
Secondary education 
High  education 

 
8 
31 
34 

 
11.0 
42.5 
46.6 

Father job 
Unemployed 
Employee  

 
16 
57 

 
21.9 
78.1 

Mother education 
Illiterate 
Primary education 
Secondary education 
High education 

 
6 
8 
33 
26 

 
8.2 
11.0 
45.2 
35.6 

Mother job 
Unemployed 
Employee 

 
45 
28 

 
61.6 
38.4 

Who living with 
Mother  and father 
Father  
Mother  

 
59 
2 

12 

 
80.8 
2.7 
16.4 

Social status 
Married  
Unmarried  
Widowed  

 
59 
6 
8 

 
80.8 
8.2 
11.0 

Income 
Insufficient  
Sufficient 
Sufficient and saved 

 
39 
30 
4 

  
   53.4 
    41.1 
   5.5 

 
 

Table (2): Frequency and Mean Scores of Social Skills' Level and Emotional Intelligence Level among the 
Adolescent Students Pre and Post Intervention (n = 73) 

 

 
Items 

Pre-intervention Post-intervention 
MC

 p 

Low High   Low High   

No % No % No % No % 

Social Skills 
Mean ± SD 

63 86.3 10 13.7 8 11.0 65 89.0   <0.001** 

68.54±11.56 117.94±10.79 

Emotional Intelligence 
 
Mean ± SD                          

68 93.2 5 6.8 6 8.2 67 91.8 <0.001** 

58.02±11.72 121.08±19.53 

MC: Mcnemar test,           **: Statistically highly significant (p < 0.001). 
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Table (3):  Frequency and Mean Scores of Oxford Happiness and Self-Esteem Level among the 
Adolescent Students Pre and Post Intervention (n = 73) 

 

Items Pre intervention Post intervention 
MC

 p 

Un-happy Happy   Un-happy Happy   

No % No % No % No % 

Happiness 
Mean ± SD 

71 97.3 2 2.7 19 26.0 54 74.0 <0.001** 

59.30±14.08 126.05±25.01 

 
Self-Esteem 
Mean ± SD 

Low Normal Low Normal <0.001** 

30 41.1 43 58.9 15 20.5 58 79.5 

20.57±4.01 33.71±3.74 

MC: Mcnemar test,   **: Statistically highly significant (p< 0.001). 
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Table (4):  Relations between Total High Social Skills Score of Adolescent Students and their 
Demographic Characteristics Pre and Post Intervention (n = 73). 

 

Demographic characteristics 

High social skills score  
 

χ 
2 

(p
1
-

value) 

 

χ 
2 

(p
2
-value) 

Pre (n=10) Post (n=65) 

No. % No. % 

Age (years) 
16-<17 
17-18 

 
4 
6 

 
40.0 
60.0 

 
27 
38 

 
41.5 
58.5 

 
FET 

(0.742) 

 
FET 

(0.022*) 

Residence 
Urban  
Rural  

 
2 
8 

 
20.0 
80.0 

 
30 
35 

 
46.2 
53.8 

 
FET 

(0.08) 

 
FET  

(0.468) 

Academic degree 
First year 
Second year 
Third year 

 
4 
4 
2 

 
40.0 
40.0 
20.0 

 
28 
19 
18 

 
43.1 
29.2 
27.7 

 
1.175 

(0.556) 

 
9.234

 

(0.010**) 

Father education 
Primary education 
Secondary education 
High  education 

 
2 
4 
4 

 
20.0 
40.0 
40.0 

 
7 
28 
30 

 
10.8 
43.1 
46.2 

 
0.988 

(0.610) 

 
0.094 

(0.954) 

Father job 
Unemployed 
Employee  

 
2 
8 

 
20.0 
80.0 

 
14 
51 

 
21.5 
78.5 

 
FET 

(0.99) 

 
FET 

(0.99) 

Mother education 
Illiterate 
Primary education 
Secondary education 
High education 

 
2 
0 
6 
2 

 
20.0 
0.0 
60.0 
20.0 

          
 5 
7 
31 

   22   

 
7.7 
10.8 
47.7 
33.8 

 
4.581 

(0.205) 

 
1.553

  

(0.670) 

Mother job 
Unemployed 
Employee 

 
6 
4 

 
60.0 
40.0 

 
37 
28 

 
56.9 
43.1 

 
FET 
(0.99) 

 
FET 

(0.020*) 

Who living with 
Mother  and father 
Father  
Mother  

 
8 
0 

20 

 
80.0 
0.0 
20.0 

 
51 
2 
12 

 
78.5 
3.1 
18.5 

 
0.408

 

(0.816) 

 
2.132

 

(0.344) 

Social status 
Married  
Unmarried  
Widowed  

 
8 
2 
0 

 
800 
20.0 
0.0 

 
51 
6 
8 

 
78.5 
9.2 
12.3 

 
3.227   

(0.199) 

 
2.132

 

(0.344) 

Income  
Insufficient  
Sufficient 
Sufficient and saved 

 
4 
6 
0 

 
40.0 
60.0 
0.0 

 
36 
27 
2 

 
55.4 
41.5      
3.1 

 
2.033 

(0.362) 

 
6.703

 

(0.035*) 

χ 2 : Chi square test     FET: Fisher exact test    Non-significant( p>0.05), *: Statistically significant  (p< 
0.05), ** : Statistically highly significant  (p< 0.001), p1: for pre-intervention,    p2: for post-intervention. 
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Table (5):  Relations between Total High Emotional Intelligence Score of Participant Students and their 
Demographic Characteristics Pre and Post Intervention (n = 73) 

 

Demographic characteristics 

High emotional intelligence score 
 

χ 
2 

(p
1
-value) 

 

χ 
2 

(p
2
-value) 

Pre (n=5) Post (n=67) 

No. % No. % 

Age (years) 
16-<17 
17-18 

 
4 
1 

 
80.0 
20.0 

 
32 
35 

       
47.8 
 52.2 

 
FET 

(0.177) 

 
FET 

(0.679) 

Residence 
Urban 
Rural 

 
4 
1 

 
80.0 
20.0 

 
35 
32 

 
52.2 
47.8 

 
FET 

(0.187) 

 
FET 

(0.026*) 

Academic degree 
First year 
Second year 
Third year 

 
5 
0 
0 

 
100.0 
0.0 
0.0 

 
34 
15 
18 

 
50.7 
22.4 
26.9 

 
5.517 

(0.063) 

 
6.099

 

(0.047*) 

Father education 
Primary education 
Secondary educationا 
High  education 

 
1 
1 
3 

 
20.0 
20.0 
60.0 

 
8 

31 
28 

 
11.9 
46.3 
41.8 

 
1.246 

(0.536) 

 
7.499

 

(0.024*) 

Father job 
Unemployed 
Employee  

 
1 
4 

 
20.0 
80.0 

 
14 
53 

 
20.9 
79.1 

 
FET 

(0.99) 

 
FET 

(0.606) 

Mother education 
Illiterate 
Primary education 
Secondary educationا 
High education 

 
1 
1 
0 
3 

 
20.0 
20.0 
0.0 
60.0 

 
6 
8 

31 
22 

 
9.0 
11.9 
46.3 
32.8 

 
4.629 

(0.201) 

 
3.227

 

(0.358) 

Mother job 
Unemployed 
Employee 

 
5 
0 

 
100.0 
0.0 

 
43 
24 

 
64.2 
35.8 

 
FET 

(0.149) 

 
FET 

(0.195) 

Who living with 
Mother  and father 
Father  
Mother  

 
5 
0 
0 

 
100.0 
0.0 
0.0 

 
55 
2 

10 

 
82.1 
3.0 
14.9 

 
1.274 

(0.529) 

 
1.476

 

(0.478) 

Social status 
Married  
Unmarried  
Widowed  

 
5 
0 
0 

 
100.0 
0.0 
0.0 

 
55 
6 
6 

 
82.1 
9.0 
9.0 

 
1.274 

(0.529) 

 
3.686

 

(0.158) 

Income 
Insufficient  
Sufficient 
Sufficient and saved 

 
1 
2 
2 

 
20.0 
40.0 
40.0 

 
33 
30 
4 

 
49.3 
44.8 
6.0 

 
12.798 

(0.001**) 

 
5.699     

(0.049*) 

χ 2 : Chi square test     FET: Fisher exact test    Non-significant( p > 0.05), *: Statistically significant  
(p<0.05), ),**: Statistically highly significant  (p<0.001) p1: for pre-intervention,    p2: for post-
intervention. 
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Table (6):  Relations between Happiness Score of Participant Students and their Demographic 
Characteristics Pre and Post Intervention (n = 73) 

 

Demographic characteristics 

Happiness score 
 

χ 
2 

(p
1
-value) 

 

χ 
2 

(p
2
-

value) 

Pre (n=2) Post (n=54) 

No. % No. % 

Age (years) 
16-<17 
17-18 

 
0 
2 

 
0.0 
100.0 

 
24 
30 

 
44.4 
55.6 

 
FET 

(0.495) 

 
FET 

(0.599) 

Residence  
Urban  
Rural  

 
0 
2 

 
0.0 
100.0 

 
20 
34 

 
37.0 
63.0 

 
FET 

(0.494) 

 
FET 

(0.001**) 

Academic degree 
First year 
Second year 
Third year 

 
0 
2 
0 

 
0.0 
100.0 
0.0 

 
26 
12 
16 

 
48.1 
22.2 
29.6 

 
5.844

 

(0.054) 

 
3.292 

(0. .193) 

Father education 
Primary education 
Secondary education 
High  education 

 
0 
0 
2 

 
0.0 
0.0 
100.0 

 
4 
22 
28 

 
7.4 
40.7 
51.9 

 
2.359

 
 

(0.307) 

 
3.774 

(0.152) 

Father job 
Unemployed 
Employee  

 
0 
2 

 
0.0 
100.0 

 
12 
42 

 
22.2 
77.8 

 
FET (0.99) 

 
FET 

(0.99) 

Mother education 
Illiterate 
Primary education 
Secondary educationا 
High education 

 
0 
0 
2 
0 

 
0.0 
0.0 
100.0 
0.0 

 
4 
6 
22 
22 

 
7.4 
11.1 
40.7 
40.7 

 
2.493

 

(0.477) 

 
2.615 

(0.455) 

Mother job 
Unemployed 
Employee 

 
2 
0 

 
100.0 
0.0 

 
32 
222 

 
59.3 
40.7 

 
FET 

(0.521) 

 
FET 

(0.588) 

Who living with 
Mother  and father 
Father  
Mother  

 
0 
0 
2 

 
0.0 
0.0 
100.0 

 
54 
0 
0 

 
100.0 
0.0 
0.0 

 
10.453

  

(0.001**) 

 
49.231   

(0.001**) 

Social status 
Married  
Unmarried  
Widowed  

 
0 
2 
0 

 
 0.0 
100.0 
0.0 

 
52 
0 
2 

 
96.3 
0.0 
3.7 

 
22.962

 

(0.001**) 

 
33.165    

(0.001**) 

Income  
Insufficient  
Sufficient 
Sufficient and saved 

 
2 
0 
0 

 
100.0 
0.0 
0.0 

 
28 
24 
2 

 
51.9 
44.4 
3.7 

 
1.793

 

(0.408) 

 
1.856 

(0.395) 

χ 2 : Chi square test     FET: Fisher exact test    Non-significant( p>0.05), **: Statistically highly significant  
(p< 0.001) p1: for pre-intervention,    p2: for post-intervention. 
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Table (7):  Relations between Normal Self-esteem Score of Participant Students and their Demographic 
Characteristics Pre and Post Intervention (n = 73) 

Demographic characteristics 

Normal self-esteem score 
 

χ 
2 

(p
1
-

value) 

 

χ 
2 

(p
2
-

value) 

Pre Post 

No. % No. % 

Age (years) 
16-<17 
17-18 

 
14 
29 

 
32.6 
67.4 

 
20 
38 

 
34.5 
65.5 

 
FET 

(0.001**) 

 
FET 

(0.001**) 

Residence 
Urban 
Rural 

 
19 
24 

 
44.2 
55.8 

 
25 
33 

43.1      
 56.9 

 
FET 

(0.483) 

 
FET 

(0.148) 

Academic degree  
First year 
Second year 
Third year 

 
15 
10 
18 

 
34.9 
23.3 
41.9 

 
21 
19 
18 

 
36.2 
32.8 
31.0 

 
17.286 

(0.001**) 

 
19.404 

(0.001**) 

Father education  
Primary education 
Secondary education 
High  education 

 
6 

16 
21 

 
14.0 
37.2 
48.8 

 
6 

23 
29 

 
10.3 
39.7 
50.0 

 
1.652 

(0.438) 

 
1.333 

(0.514) 

Father job 
Unemployed 
Employee  

 
6 

37 

 
14.0 
86.0 

 
13 
45 

 
22.4 
77.6 

 
FET  

(0.083) 

 
FET 

(0.99) 

Mother education 
Illiterate 
Primary education 
Secondary education 
High education 

 
4 
6 

16 
17 

 
9.3 
14.0 
37.2 
39.5 

 
4 
7 

25 
22 

 
6.9 
12.1 
43.1 
37.9 

 
2.937 

(0.402) 

 
1.619 

(0.655) 

Mother job 
Unemployed 
Employee 

 
26 
17 

 
60.5 
39.5 

 
32 
26 

 
55.2 
44.8 

 
FET  
(0.99) 

 
FET 

(0.036*) 

Who living with 
Mother  and father 
Father  
Mother  

 
38 
2 
3 

 
88.4 
4.7 
7.0 

 
57 
0 
1 

 
98.3 
0.0 
1.7 

 
7.832 

(0.020*) 

 
55.550    

(0.001**) 

Social status 
Married  
Unmarried  
Widowed  

 
38 
3 
2 

 
88.4 
7.0 
4.7 

 
45 
5 
8 

 
77.6 
8.6 
13.8 

 
4.733    

(0.094) 

 
2.490 

(0.288) 

Income  
Not enough 
Enough  
Enough and saved 

 
21 
20 
2 

 
48.8 
46.5 
4.7 

 
33 
23 
2 

 
56.9 
39.7 
3.4 

 
1.290

 

(0.525) 

 
2.905 

(0.234) 

χ 2 : Chi square test     FET: Fisher exact test    Non-significant( p>0.05), *: Statistically significant  
(p<0.05)**: Statistically highly significant  (p< 0.001) p1: for pre-intervention,    p2: for post-intervention. 

 
Table (8):  Correlation Matrix of Participants’ Social Skills Score, Emotional Intelligence Score, Happiness 
Score, and Self-Esteem Score Pre and Post Intervention (n = 73) 

 

 
Items 

Social skills score 

Pre- Intervention Post- Intervention 

(r ) P (r ) P 

Emotional intelligence score Pre 0.108 0.363   

Post   0.853 <0.001** 

Happiness score 
 

Pre 0.421 <0.001**   

Post   0.591 <0.001** 

Self-esteem score Pre 0.090 0.450   

Post   0.690 <0.001** 

Non-significant (p>0.05) **: Statistically highly significant (p<0.001), r: Correlation coefficient. 
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